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on school readiness

E nsuring that children are ready for successful school
experiences is one of the most pressing issues in early
childhood policy and practice. As national, state, and local
efforts focus on school readiness, the National Association
for the Education of Young Children reaffirms its position.

A commitment to promoting universal school readi-
ness requires

1. giving all children access to the opportunities that
promote school success,

2. recognizing and supporting children’s individual
differences, and

3. establishing reasonable and appropriate expecta-
tions for what children should be able to do when
they enter school.

NAEYC believes it is the responsibility of schools to
meet the needs of children as they enter school and
to provide whatever services are needed to help each
child reach his or her fullest potential.

The following points are discussed in depth in
NAEYC’s position statement on school readiness.
Briefly, the position statement emphasizes that

School readiness requires
access to opportunities

All families of young children need access to resources
that will allow them to give their children the nurtur-
ing relationships and experiences that promote
school readiness.

High-quality early education programs provide the foun-
dation for school readiness and must be available to
all young children and families.

Early intervention efforts support children who may be
at risk for later school failure. These efforts are most
effective when they offer comprehensive services,
rather than simply addressing isolated skills.

School readiness must be
flexibly and broadly defined

Young children develop in different ways and at differ-
ent rates. “Readiness” does not happen at the same
time or in the same way for all children. For example,
one child may develop language skills rapidly, while
being slower to gain social competence. Definitions of
“readiness” must consider these variations.

All areas of children’s development and learning must
be included in definitions of readiness. Readiness is
more than basic knowledge of language and math,
important as these are. Readiness expectations
should include all areas: physical, cognitive, social,
and emotional competence as well as positive atti-
tudes toward learning.

The concept of readiness includes much more than
children’s readiness. As defined by the National Edu-
cation Goals Panel, the School Readiness Indicators
Initiative, and others, readiness includes ready chil-
dren, ready families, ready communities, ready early
care and education, and ready schools. All are neces-
sary so that all children will experience success.

What is school readiness?

School readiness involves more than just
children. School readiness, in the broadest
sense, is about children, families, early envi-
ronments, schools, and communities. Chil-
dren are not innately ready or not ready for
school. Their skills and development are
strongly influenced by their families and
through their interactions with other people
and environments before coming to school.

(Maxwell & Clifford 2004, 42)
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Kindergarten entry should be
based on chronological age,
not on mastery of skills

Children are “ready” to enter kindergarten when they
reach the legal chronological age of entry. The use of
readiness tests to exclude children from school or to
make other high-stakes decisions is indefensible.

Raising the legal entry age, or voluntarily holding chil-
dren back from kindergarten, will not ensure that
more children are “ready” for kindergarten. Little
evidence exists that older children are more success-
ful in kindergarten. Raising the entry age also leaves
many children with no access to high-quality early
education in the year before kindergarten. Hoping to
promote kindergarten readiness, families may decide
to hold a child out of school for a year; in general,
holding children out of school has not been found to
predict better social or academic outcomes.

Schools must be ready to
help children learn

A school is ready if the curriculum in kindergarten and
the early grades builds on prior learning. In early
childhood and beyond, skills are most effectively
learned and practiced when embedded in meaningful
experiences. Even for children who enter school
without having mastered specific skills, curriculum
should include child-initiated as well as teacher-
supported activities, and should emphasize hands-on,
integrated learning,

The school must take into account individual differ-
ences in language, culture, and prior experience.
Children whose experiences differ from those of the
school they enter may be viewed as less “ready.”
Effective kindergarten-primary programs meet
children where they are and take extra care to help
make meaningful connections with each child’s home,
culture, and community.

Teachers must know how to teach young children and
have the resources to do so. “Ready schools” need
kindergarten and primary grade teachers who have
professional preparation in child development and
early education. Class sizes are small enough to meet
children’s individual learning needs. Classroom
equipment and materials support children’s active,
thoughtful engagement with learning.

Making a commitment to readiness for all

The investment and commitment needed to ensure
that every child enters school ready to succeed and
that schools are effective in educating every child will
not be small. But it is essential. We must provide every
child with the firm foundation so critical to learning in
school and we must ensure that schools are prepared to
meet the needs of individual children as they arrive at
the school door.

The full NAEYC position statement, “School Readi-
ness,” was revised in 1995 and is available online at

http://www.naeyc.org/resources/
position_statements/psready98.pdf.

NAEYC position statements on readiness
and related issues

Developmentally appropriate practice in early childhood pro-
grams serving children from birth through age 8:
www.naeyc.org/resources/position_statements/psdap98.pdf

Early childhood curriculum, assessment, and program evalu-
ation: www.naeyc.org/resources/position_statements/
pscape.pdf

Early learning standards: Creating the conditions for success
www.naeyc.org/resources/position_statements/position_
statement.pdf

STILL unacceptable trends in kindergarten entry and place-
ment (National Association of Early Childhood Specialists in
State Departments of Education [NAECS/SDE] position
statement, endorsed by NAEYC): www.naeyc.org/resources/
position_statements/psunacc.pdf
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